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 CHARLES W. HUNT
The Lectures and the Man

Through the Chaﬂes W. Hunt Lecture given at each of the Annual
Meetings of the American Association of Colleges for Teacher Education
dince 1960, AACTE proudly acknowledges its debt to this dedicated

‘educational statesman. <

Bl

- Though he spent most of his professional life as an administrator,
* Charles Hunt rightly insisted on identifying himself as a teacher. *
His infectious'enthusiasm for life and his championing of the God-given
right of every individual, young or old, to develop to maximum potential
_are qualities which.always marked his commitment to the preparation

. of teachers. His vitality and determination to move ahead in reshaping
teacher education, and his skill in ﬁr;ing up others to do so.are in the best

\ _tradition of the good teacher. )

@

As champion ofthe democratic ideal, he counseled grassroots
organization and solidarity to accomplish reform. As a true pioneer in
teacher education,.he was wise enough to view the community not only
as a laboratory, but as ajource for ideas and support. A teacher,
communicator, and an a}\ﬁ;ﬁ::hangé, he “shook the ideas and
structure” of teacher educat : ’

As AACTE Executive Director Edward C”Pomeroy said at the /
memorial service for Df. Hunt September 5, 1973: “Without a man ofthe
» vision of Charles Hunt and the encouragement he provided, certalnly the
history of these past 50 years in American education' would have been )
" significantly different.” Indeed, much of importance in organized
teacher education happened in his lifetime.

. Born in Charlestown,, New Hampshire in 1880, Charles Wesley Hunt
was educated at Brown University (B.A. 1904) and Columbia University
"(M"A. 1910, Ph.D. 1922), all the while teaching English in New England
and New York until he began a supervisory careerin 1910. In his. 18
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Co years as a college president from 1933 to 1951, he helped to transform
an old normal school at Oneonta into the State University of New York
at Oneonta, a multipurpose institution within a state system of colleges.

- >
¥

¢ _ Our Association owes much to Charles Hunt. Serving voluntarily for
» 25 years as secretary-treasurer (1928-53), he was instrumental in
transforming the American Association of Teachers Colleges into the v
American Association of Colleges for Teacher Eduycation. Until his
death, he continued to serve as consultant to the Association’s Boatd of
Directors. His inspiration still guides AACTE and its professional men
and women who represent their xr\,stitutxons.

The Lecture Series is conceived as a continuing professional tribute to
the years of leadership and service which Dr. Hunt gave to education.
When this series was begun in 1960, Dr. Hi\nt advised us to hold fast to

/ “enduring faith in our purposes, faith in our fellow workers, and faith in
the democratic tradition and process.” Such dedicated commitment is
still needed today to lift the quality of education in American society.
Charles Hunt has built a model that will serve future professionals well.

-~
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- FREDERICT.GILES
Dean

- College of Education
Umversxty of Washington
- . Seattle

Joining the University of Washington faculty in 1961 as professor
of education and coordinator, junior college relations, Giles was
named to the deanship in 1967. From 1949-61, he served Everett
Junior College, Washington, first as personnel services director, then
president for eight years. .

A ]

=
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'His entire teaching career was in Washm?on state, startmg in -
" Albion where he also coached. In Pullman, he aught social sciences, .
then served as counselor i in Kelso and assistant superintendent in
Sunnystde ' o . .
3 ] .

An AACTE chief institutional representative, he has heen active
on the Association’s Governmental Relations Commission since 1974
and was a liaison representative from the Washington State
Association of Colleges for Teacher Education from 1970-71.

Accreditation hasiong interested him and he represents AACTE

on the coordinating board of the National Council for Accreditationof - -

Teacher Education (NCATE). He participated on evaluation teams for
the Northwest Association of Secondary and Higher Schools and the
Western Association of Colleges. Vice chairman of the NCATE
Executive Committee in 1975, he was a Council Member for three
years. . . ‘

‘While at Everett, he was active in American Association of Junior
Colleges activities. He held a term on their Board of Directors and
chaired their National Council of Universities and Colleges and their
administration aqd Kellogg leadership program committees.

Giles’ presidencies and chairmanships are numerous. He is a past
president of the Washington Education Association and the

A
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Northwestem Association’ of Junior Colleges He was secretary of the
Washington College Association and chairman of the American

1 .
*

'

»

Association of Higher Education’s nominating and Western region
committees, both in 1971:-He devoted three years to the Commission
on Education for the Teaching Profession of the Association of .
Colleges and Schools of Education in State Universities and Land
Grant Colleges and was on ﬂ\exr ‘Executive Committee.
.. . .
His bachelor of arts degree was earned at Eastern Washmgton
State College and he was named their 1972 Distinguished Alumnus.
‘Both his master of arts and doctor of education degrees were

conferred by Washmgton State University.
Changing Teacher Education ina Large Urban Umversxty,
coauthored with Clifford D: Foster, was published in 1972 as part of
AACTE’s performance—based teacher education series. Since 1962, he
has written innumerable reports, proceedings, occasional papers,
book reviews, and introductions on a wide range of educational

e

subjects. -
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* 'SCHOOLS OF EDUCATION
AN INVESTMENT -
IN THE PRESENT

'AND FUTURE -

-

v

i

\\ ;‘»' :
Presented at the 31st Annual Meetmg

of the . .
American Associ‘ation'of Co]leges*for Teacher Education .
Chicagdo, lllinois, February 27, 1979 .

A S

.

My special purpose is to indicate the important roles that schools of
education haye plaved, are playing, and must play in the future if educationis
to 1espond to the needs of our society.

These ideas and remarks are my own, a conglomerate of ideas, beliefs,
and biases taken {rom many sources and attributed directly to none. If you
find an idea which vou claim as yours, be {lattered even though I have not
given you credit. -

In this paper, “school of education™is used to represent all organized
schools, colleges, and departments of education, as well as any organized
program for preparing professional education personnel.

My belief is that schools of education have raiSed teaching irom .
apprenticeship to professional status. They have developed training programs

- B
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‘ Cxiticisms and Responses '~ . ‘

) .

{ . . ' ¥
for teachers and other school personnel that provide more than just
immediate skills, and they are integrated into the academic climate of colleges
and universilies and the society at large. Schoels of education have
contributed to knowledge about learning and teaching and have provided
trained pefsonnel who have been able to respond to new and emergmg needs
in the schoal ) & .

Schools of education have been responders to many publics and have
become the integrated switchboard between these many, publics. While the
responses may not have been as foxceful or as timely as they might have been,
an essential service to education has been rendered. They have provided a .
means of consuiner protection for society in devgloping and adm:mstermg
programs 6f training whichrare publicly analyzed and evaluated by external
bodies for approval and accredxtatxom&,heols of education have provided { or
the study of the implications and impact of educationat policies established or
being considered. They have provided research into the factors that promote !
dr inhibit learning. They have thus performe::} the’ essential functions of a third-
partyinterested in but neither the user of northé promotional organization for
the product. . . . R

-

.
N -
.

As one reads the papers, professional Joumak and books, one gets the

© impression that no one says anything good abeut schools and colleges of

education and that it would be professional suicide to do so. Topics suchras -
“Twenty-Three Reasons Why Universities Cannot Train Teachers,” “Cplleges
of Education Should Be Closed,” *“Universitigs Should.Get Qut of Teacher
Education,” “Teachers Should be Trained by Teachers in the Schools,”
“Teacher Centers to Replace Schools of Education,” “No New Teachers
Needed- Close Schools of Education,” and trany, many more. lf.one believed
all that is written, one would endup !eehng Iike the social director on the
Titanic. N A .

[ am sure that there are many thmgi wrong with schools of education, ..
things thay are easy toisolate and write about; but | arh just as sure that there
are many things right about schools of education  and that they have an -
essential place in higher education and in the future of public education.

Scheols of education frequently cuninbute to the plausibility of the critics
by assuming the worst characteristics of the survival syndrome. Instead of
being reflective and objective, they blindly strike back at what they assime is
malevolent criticism. Thev respond from pure emotion rather than from
objective analysis of the issues. Frequently they end up separatingand fighting
among themselves regarding the applicability of the criticism. All too often
they jump on the reactionary band wagqn rather than being concerned with
the potential consequences. They may also become like the institutions or
a 3er*s which they deplore, assummq their worst characteristics and taking

~
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.even mere deplorabie action. Tt is always important YD remember that ideas
which are'the property, of groups are hard to come by and slow to change, but
ideas which are the prOper@of individuals are easy to come by and free to
change ‘ .
-Schools of edugatxon unhke many other university and college schools or
departmem t continuously demonstsate commxtment to the educational

cooperative resoyrde. Some Believe that the only purpose of a schéol of
education is o act asa service station for schools, and teachers become
critica& when there is 1ot an immediate response te every call. "
Schools of education should be responsive to and involved with the
- education enterprise of the state and nation, not only to.fheet needs and
developments, but to ammpate and predict thern. *.
Schools of educqtmn, varticdlarly in larger institutions, are firat
concerned with internal pressures and second with those'external’ pressures
whxch they.carefully choose as the ones to which they can succesdully
respond. Because the schools do not, cannot, and should not respond to
every inserviceneed or request, they have becdme the whipping bovs of the
. educational enterprise. A school of education must use good judgment and be
* truthfulin md\catmg what reseurces it has that will contribute successfully to ¢
inservice and professxanal development. Pursuit of popularity will merely gain
pubhc tolerance, while candor will earn public approval and respect.

“In addition to these reactions, schools of education may suifer from the
consequences of xekponqu to and overemphasizing one aspect or one
function to the detriment of other functions and theyeby lose sight of the
holistic perception, which is essential. Thr ough their actions, they may
unknowingly emphasize what others perceive. The quality of their students
and programs may be suspect, thewr value to the instiiution may be demeaned,

. and their vaiue to the proféssion may be questioned at the same time that their

value to the academvc cormmunity may be of concern.

Just because, one can identify something which is 'suspect does not
recessarnly mean that everythmg else 1§ suspect, hor does a weakness in one
school medn it is automahcally to be found in all schools. As logical as this
seems. schools of education are most often referred to and written about as
though they ate all identical, with the same characteristics, guals. objectives,
programs, and degrees. In'1976, there were 1,367 schools of education with
one‘or more state-approved progranis of teacher education. These units
differed so greatly, on #y characteristic that one rmight choose, that there is
noway to desaribe thPm s0 they are identifiable as a croup. .

The success.ul school-of education must ackn nowledge several legitimate

“publics,” each of which deserves thoughtful attention. This does not mean,
however, that the sct hodmust or can react to the pressure brought {o bear by
" these {)ul lics; indeed, the iiterests of the ]}UNlennex‘ conflict. It does mean
; that the schoo] must chovse its activities and ermphasis with great care’lest it
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fail those whom it seeks to aid. Furthermore the schools must state the
precise reasons for action and be prepared as well, to account for inaction.
Thus, the characteristics &f any given school are the accumulation of
decisions, made or not made, responses to the various publics, and a‘actors
that are in conflict between or @mong the different publics.

Schools of education are much better off asserting their own goals and
mdmduahty rather than bemg goaded into respondmg to each’cntxc or gomg
for whatever is “trendy. *

Sorting out the {rud from the false is an extrémely demanding endeavor. It
is even more difficult to ldennfy the halftruths of critics or pressure groups. No
matter how difficult or demanding, however, this is a responsibility of schools
of ‘education if they are to have the respect they deserve:,

Mast disquietmg is the fact that much criticism of teacher education and .
schools of education comes frorn persons who have succeeded at, and have
been rewarded by, the very system they deplore. Such criticism is suspect for -
the critics are the benéhcxanes of that very system. One freguently gets the
feeling that they have a ‘stronger need to publish than afirm conviction ofa
need for change. N

There are many factors outsxde the school that impinge on the
percéptions held about the school. For example,-higher education in genera! 15
suffering from a manpower model that was used to justity N:xe need for”
expansion of higher education opportunities and resources. This very same
model is now being used to prQuide data to reverse apportunities and
resources. Professional schools, such as education, are the first io be
quesnoned and affected. Another factor is the idea that has become 100
generally accepted: the belief that the purpose ofa college i purely vocational
and, therefore, the college should beevaluated on the number of its graduates
who obtain immediate employment. Schools Oi education have been quickly
singled out as overproducers. .

The struggle over the control of s ools and ieanhex education has

E
. focused‘ undue attention on schools of dlucation. The desire, and pexh}sps the,
need, to control entry into teacher training, the concern over a relevant and

practice-oriented curriculum, the control of entry into the mofewon as well as
the professional organizations, and other similar concerns have created ;
ferment about the role, and even the need, for schools of education. This lack
of unity within the edm.@hon profession has significant implications since a
schoolofe tlQn must deal with and be respeisive to all segments.,

In additic »'there has developed an‘overconcern with accountability,
costs, and numerical units to measure effifiency and effectiveness.
Professicnal schools, whosz modes of instruction are and should bexdifferent
from traditional classroom instruction, dre the first to be criticized. These
ideas, and many more, have put a strain on higher eduL anon that shows up
most clearlyin pmfez:sxrmal schools like education.

External forces such as these encourage some of the faculty and students
toca Il for total reform and rethinking of prafesmonal roles., while other faculty

o
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and students call for a tightening of professional boundaries and a concern
with basic purpose, concepts,and-skills. In order to gain backing, the ,
tendency is to spend much tim@and effort refutmg the opponents rather than
- building a rationale for one’s own ideas and positions. Thedirony is that all may
be responding to the same legxttmate congern: how to desig professional
education and early caréer socialization i in ordér to prepare sonsJ( .
tomorrow not yesterday. . . : .
My concernis that the s*amphsnc solutions undermine the complexity of
the system they seek to correct. Ghange activism, at its worst, is focusing on a
. target which is manifestly in need of substantial change and,then making
counter pyoposals that are so ‘weak that eventhe status quo looks good by
. comparison.

‘ In spite of all these concerns, no other society has expected $0 much of -
w0 professmnal schools, and none was ever served so well byi its schools of ’
“education. - : _

Schools of education have been affecied by their evolution from normal
schools that provmr?imal skills to potential teachers to compreéhensive ,
schools that have responsibilities far heyond that original purpose. As the
expectahons tor schools of education have broadened and increased, so has
the potential | for criticism—both from greaier public expectations and from

-

the different images that colleges have assumed. In addition to these increased

expectations, schools of education have taken on many responsibilities—

€0 + some imposed by themselves, some built in from being a unit on a campus,

oo some as a result of location, and others mistakenly assumed by those either

. inside or outsiderthe school.

. While schools of education have problems, they ha\se many ©
accomplishments and great potential. .

School s of education have been, and.are, advocates for pmmsbmnal
educahon for teachers and school personnel. They have assisted in c_‘hangmg
trammg from an over-the-shoulde obserxfahon apprentice-type, foa

-professional education mold. There is a vast dlfﬁerence between knowing how

. to teach, which tends to provide short-term success and repetition, thereafter,

-

" of the suctessful formula, and being a student of edqcahom which means
being conrmuouslv involved ina 1eapprmsal of one’s aulons values, and
. purposes. R > .

"7 Rather than bombard the school of education with constant
. condemnation: it is time to ldemnfy needs foz professional lrammg and support
the colleges in providing them. >

" As we declare what is nght, we must albo male tically confront tht’
pr oblems. Schools of education must be vigilant to the expeciations of the -
enterprise that are either inconststent with then mission or toa ambitious Ta
\any 'o(_ hoolto meet. '

1 is not surprising that schools of e ducation are criticized because ‘th(ﬂ"
do not prepare a student to be an ihmediately competeni practihoner in any
getting or situation. The job of the school of education is not to provide trained

! 9
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teachers, but to screen.select, educate, and recommend persons who have
the potential te became professional teachers Students become competent

+ . professionals on the job, rather thani in a training program. Itis necessary. that s
. teacher education connnue day after day in every classroom. If a teacher “does .
. not.yemain a continuous student of education throughout his career, the work .
of trammg programs-becormes virtually useles:. i ™ e
« ~ Theschool of education has provided the settmg for investigating s

L progr‘ams of training ahd for proposing and developing different modes for riore
effective results. A school ofeducation hasheenaplace where ideascan be tested
and qub)ected to objective analysis, and it provxdes the:means for bringing the,
benefi its of the academic compmunity to the training of schapl personpel ’,3\
- Thus, schools of edpcahon should be very clear about the role they play._ .
. . " andthe Qutcomes ihat canbe expected,- by .
o ", Schools,of education are required to be ¢opcerned with internal demands
> % L of theinstitutions as well as external pressures from the educahonal enterpme ..
: and frequ@nﬂy to carry on a balanging act between them. It is much more :
wmpmtant to be responsive to idleas than to be respondmg to perqons \»hether
o . internal or exterral. . o -
' What are some 1mphcat10ns of these forces as schools of educat;on xook
-+ ard plan for their rolg\m the future? Lt

N
1,

Govémance-—CQntrol or Accountablhty a ‘ : A

s

Recam developmentb ha\'e tended to confuse programmat;c. .
managgment and political aspects of teacher education. The real issue iwhat -
the training program for teachers should be, rathet than who controls the
program: Changes of control do not resolve substantive issues. An important S
concern is how tBrorganize to gain meaningful input and influences from all

Nhose areas eehlclh must be considered in the 1rammg Of teac hr.erc Input and

influence are not the.same as control.

- Neither the authoritarian who insists ot calling all the sxgnahp {regardless
of who she or he is}, nor the easy Joe or Jill who shares and involves until no
oné can be held accountable, will help resolve the ,subﬁtantlve problems of
teacher education.

Teacher education needs leadershipina delicately balanced approach
that involves many in deliberation but, so that there can be accountabihity,

. keeps the authority for decision making ebvious.

Once this type of involved leadership is recognized, the role of each
participaling person or group in governing, planning, and evaluating programs
will be gauged in ferms of potential contributions and direct applicability to the
concern onissue. The standard for any group’s participation in govemance
should be determined by the extent to which the program can be eaningfully
influenced by the participation..

Rather than devotmg an inordinate amount of *aiem and'energy affecting
equal functioning agencies in all phases and stages of a teacher educ_anor}

- ’\10 N l‘ )
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.+ program, . concentration shéuld be on those thmgs which appear tohave /
i * promise in affecting desired changés Whole intéragency equality may be +
appeahng, but it is suffidiently fraught with difficulties to gve pause to those
seekmg changes. The‘panty question ¢an be an mtrxcate\procedural diversion
“that deflects energy from the exceedingly complex, suﬂtantxve task of . \‘\
designing, developing, and revising of desirable professional teacher education
programs. Allocation of spheres of. mﬂuence and resolution of ;urrsdlchonal
confliets to assure parity seem to be more appropriately the concernsof a .
political agency, interested more in power than in product.
Colleges and universities must somehow find better ways to use the
.. experiences and understandmgs of the people who map the schools No other
¢ - profession has such a need to develop a means of auamrmg the msxghts and -~
) solutions that the practitionets possess. 2l
+ However, mpst‘discyssions and control proposals | have been in suppor‘r
of symbiotic rather than synergisticrelationships among the various elements
of control and development of teacher education. )
"Symbioticrelationships are best seen as close relationships between two
. or more elements or groups that may be, but are not necessanly, of benefit to
‘" eachotheror thei issue or concern. Synergistic relanonshlps are best seen as
. those resulting from the Amalgamation of twd or more elements or agencies
which have the potential to achieve an effect.or result that each element or
" agency is mdmdually incapable of achieving. Whether synergistic effects will
be observed, identified, defined, and tested in the control and development of
" Peacher education, only time will tell. .
- Itis folly to think that in the preparaton of teachers mroads can be made
by pdict, law, change of control, or other authoritarian or manipulative action
{ swithout also paving attention to the stratégies and procedures needed to
evoke personal ch;:mge and modification in organizational frameworks of all
the a gencies intérested in teacher education. . :
~ The suggestion that colleges and universities be eliminated from the

.

»

governance of teachet education, as a reaction to purported neglect of other .~

partners, cannot be condongd as a responsible answer to the concerns of
teacher educatien. -
Although fundamental changes will need to be madejn the governance
. and trammg program for teachers, ta substitute school sysiem o teacher
"or gaugahon control {or higher education control is hkelu to worsen rather ¢
than improve the situation.
The concern should be with those fesponsibilities for macher education
. best conducted by various agericies: colleges, school districts, professional
arganizations, etc., whether separately, jointly, or cooperatively.
. . Thejob of the college is to recruit, educate, and recommend persons who
‘“whave the patential ioi secome professional teachers. The job of the school is to
. provide fhe setting, encouragemcnr and motivation for the new teachers to ‘
~become, and be judged, outstanding. The protesmanal orgam?auom must
-supply the teachérs with motivation to become professionals.

+
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Schools of education should assume primary leadership responsibility for
development and administration of preservice programs. School organizations
should assume primary leadership responsibilities for“ professxonahzmg
teaching and the teacher. And the teacher should assume grimary .
responsibility for his or her own professional development. None can go it

alone. Each, when not in a primary tole, must assume responsxbxhty for a
part:cxpatmg, cooperating role. .

-~
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Professnonal Educatlon ' .
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~The Amencan decisjon to base teacher edﬁcatlon in the college and
university was intentional, based upon both the expectations for colleges and
universities and the conceptions of what professional education should be.

The developmgnt of teacher education in this country has been guided by
three basic ideas: (8) that teachers need special professional preparation for
teachi ,(b) that the study and development of teacher education is a matter

blic concern, and (c) that the study of this field is properly in the colleges
and universities.

C ollegegmw%universities were established and have been maintained to
- prouide opportuntties for individuals to develop themselves, aswellas fo  :*

provide opportunities to prepare for the occupatxonal needs of socxet\r

Professional development is something one does to improve one's
professional competency, while inservice developmenwefers to sométhing
that a person does while on the job. Professional development implies that
there is not only a practice, but a theory of practice, and that if one continues
to grow and adjust, it will be from one’s utilization of new ideas and values.

Professionalism means elevating pgactice above the status of anart, .
Professionals have acquired a body of kriowledge about the practice that
surpasses their.own experience, have delved to an advanced level into the
academic area they are to use and have developed an inquiring spirit about
what they know and how they practice. In addition, a professional possesses a
sound general education that enables him/her to comprehend current great
issues. - . i

Pxofeqsmnal teachers develop the necessary intellectual base for their
academic studies. They develop insights into why they are teaching, what they
are teaching, and why they need these insights,

In a manner akin to the scientific testing of hypotheses, pr ofeﬁalonais
continuously develop and refine their level of learning. Thev observe a
practice; have hunches regarding applicability to their own situation; test it
against their theory of operation; develop principles growing out of theory: and
then praclice, evaluate, and recycle.

This is in contrast to e lowest level of learning,‘Which is to observe or
read about a practice and then adopt that practice without serious reflection.
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Professionals develop an Understandmg of the process of growth and
development; of the natur }f the mind, thought, and learning. They know
how they learn and how@fy s learn. They acquire the ability to assist

' students in finding their own' umque learning methods. They develop the
programs and necessary techniques for alternative methods of teaching and
learning and acquire the necessary overview and theoretical understanding so
.as to select consciously the most appropriate.teaching methods. (Studies
show that teachers are more apt to teach as did their public school
instructors, rather than as did their.college instructors.) .

+ Historically, professionals have learned how to dedl with the system
without qubmxmnq to it and how to develop a base for contmuous life-long
education and improvement. ¥

For these and othersimilar reasons, education in the professions has
. become increasingly hinked with, and a more integral unit of colleges and .
universities. Teacher education is no gxception. The cr itics— those who

_ seermingly have had ready answers—have not dealt with the problem. . |

Professions such as teacher education need a setting that can be a center
of study about the field, a place where néw ideas are generated, where
research and study can be conducted, and where results can be disseminated
without interfering with the main job of the practicing profession. A %hool of

‘education can play this role, in addition to training professionals, since it has

the resources of the total institution to bring to bear on these activities. !
I is in the college and university, with its commitment to the creation of

new knowledge in all endeavors of human activity, that education for the .

profassions can thrive. \ ’

' The Future

What should the school of education be %ike as we approach the Elst
century? This is a legitimate quequon and one which should command the best
‘thinking of all concerned. The term, “school of education,” stimulates an
automatic response {rom many who are involved in the education profession,
a response that results from personal experiences, from experiences of
others, from expectations, from educational needs, and from other such
stimuli. Few people have, or take, the opportunity to analyze their concept of
a“school of education” in relation to its total role or to its many publics.

The school of education must be a regognized educational leader on
eampys as well as of{ campus. Its role, ob;ecnves programs, and expected
outcomes must be consistent with and intertwined in the role of the college or
university. The schoal receives strength frorn the college or university as a
whole and, in return, adds to the resources of the other segments of the
university. If strength to both were not possibie or forthcoming, it wmx]d be
wiser to deuelop separate colleges of education.
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Dwersxty of role and purposé among institutions of hngher educatxon
" suggests that the school in any given institution need not and should not be an
.exact duplicate of schdols of education in ‘other mitmmons It is just.as ewdent
that they should be complementary and interrelated so that together they
respond to the educational nfleds of the state and nation.
7 ltis essential that the schoo! of edutation be'responsible to and mvolved
with the educational programs of the state and nation—not just to meet needs -
as they arise, but to anticipate and gredict future developments. Always )
present is'the qualitative challenge gf deciding what needs and demands can  .*
best be met by the college with its resources and within its setting. | - ‘
Itis well to be’ feminded that factors COnsxdered as positives can also o
T carry pegative connotations for the various publics with which a strong school ~ * +
! of education must relate. The school of education has many publics, some of
"them in direct conflict with one another. The job is to develop the relationships
with each public in such a mannenand to such an extent that a strong, ; s
unresolved conflict with apother public ismot created. A valuable technique, s .
"when considering a changed relationship,with one of the publics, is to usean .
analysis that will indicate both the present relationship and the factors, both.
positive and negative, that maintain the relationship; that will detail the kinds
of actions that are necessary to change the relationship; and that will provide
data about the potential impact that each action has on the other pubhcs
_»  within the relationship. For example, a school might respond to more-kinds of
. « practice-oriented activities in order to increase involvement and i lmp'rove )
relationships with teachers; but, if the activities are not related to the goals, *
resources, and standards of the college or university, ‘the reiahonshxp with the
public will deteriorate. The assessment of the sthoql of edycation by each of
the publics will depend on how much they believe ghe scho s he]pmg them
meet their own needs and goals. v \ .
There are at least seven major publics that ape contmuously watching and
evaluating the importance and vahie of the sc*hool of education. These are:
<education faculty, university academic commumty, university. administration,
state administrators, public schools, professpnal organizations, and teachers.
A'school of éducation cannot base its existence on its oynvidea of importance,
but must develop an attitude and a percepfion of its value to each of these
publics and their several goals. It is likewise true that the school that bases its
programs and activities primarily on any one of the pubhcs will find itself at
great odds with the others.
For example,; when the major effort by the schools of educahon was
" providing minimum skills for poteptial teachers, the acceptance by the
acaderic community was minimal, The bagic critics were the professors of  *
academic subjects; and the teachers and schools were the def endgrs. Schools
that responded to those critics now find that the teachers and professional
organizations are the critics and the acadernics the defenders: Thus, a school
of educationtor the future must be comprehensive enough td be able to
respond to its various publics, as well as wise enough to have good reasons for
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not recpondmg to requests and expectations not compatible with a balanced
-effort. x : !
a The school of education must provide programs of excellence for L '
preparing leaders for our schools: It must accept and promote these, programs
as an institutional concern and d?‘op them cooperatively with the - !
appropriate divisions of the institU¥0n. There must always be experimentation
for thegmprovement of preparatory programs and for the development of
new, more effective models. In addition to the basic preparation programs for
*  teachers, administrators, and support personnel, the school of education has

a special role to play in preparing teachers of teachers.

. The school of educatibn should be a cgnter where study and research are

) conducted on problems, concerns, and policies related to educaton.

. Movement should be toward more extensive and sophisticated use of the *
*_social andbehavioral sciences and the humanities in order to analyze the -
purposes and procedures of education and, thus, provide a clearer rationale
~_for pedagogy and.sounder criteria for curriculum development.

: The school must be more'than classrooms and instructors carrying on
course work in a traditional sense. It must be a center of eduaational
laboratories where ideas and programs are developed, ies’ted refined, and
made operational. For some actwm& and programs, the communny and its
schools should become the educational laboratory.

A vibrant school cannot limit itself to preparing professionals and
conducting stiidies and research. It must become intimately involved in
cooperative and coordinated service and research activities for, and with, the
educationalenierprise. Included should be suitable programs for tea(‘:hers in
service, for specialists in related subject fields and curriculum development,

“and for administratots. There should be assistafe through meaningful
consultative relationships with schools and school systems. These ( -
relationships may range from occasional conversations between professors
and school staif members to more formal contractual agreements.

he school.of education can do all these things and still not make the

greatest contribution it is best equipped to make. The school must assyme .
some of the characteristics of a modern “think- factory™ to assist in the broader
areas of policy formulation as well as with hew and creative methods and
procedures for accomplishing the goals of education: At its best, it will
bhecome recognized as a pface where new ideattare generated for the -
improvement of education. d}

Itis less difficult to'construct such tasks for the scho of education than
tc select the specific kinds and extent of the programs to be undertaken.
Because of its location and potential resources, the school will be e\tpected to
do more than it can or should. In responding to the various publics, the school
must develop a blueprint that provides guidelines {or determining the
guantitative and qualitative judgments necessary f for making decisions.

An outstanding school of education i$ one that is consistent with the role
of the university or college, complements other institutions, and is responsive
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" to the needs of the educational enterprise. Its primary objectives should be to
provide programs of excellence for preparation of educattonal leaders, to be a_
center where study and research are conducted on educational problems and
> policres, to be a center of educational laboratories, to provide cooperativeand
goordinated service and research activities, and most important, tobea
center recognized as a place where ideas are generated. =

Through the process.of achieving these goals, the school szI establish a
‘essentzal role for itself as well as an acggptance as an investment in thefuturg\
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